[image: image1.wmf] 


School Quality Review Guide:
Boston Pilot Schools

[image: image3.wmf]
February 2008
Center for Collaborative Education

Contents

Preface
Chapter 1: Introduction to Pilot Schools

Chapter 2: The Pilot School Accountability System

Chapter 3: The School Self-Study

Chapter 4: The School Quality Review
Chapter 5: Accountability Rubrics

Preface

The guides project at the Center for Collaborative Education (CCE) grew out of an increasing interest in Pilot Schools.  Through a series of text- and Web- based guides, the project aims to make the Pilot model accessible to a wide audience in districts and schools.( The Essential Guide to Pilot Schools series will provide a range of information on Pilot Schools, including school accountability; leadership and governance; teaching and learning; budget, staffing, and scheduling; and support structures.  

The Overview guide explains the essentials of Pilot Schools: autonomy, accountability, small size, and a commitment to equity.  Readers discover data on Pilot Schools, how Pilot Schools fit into the school reform context, the power of the Pilot Schools Network, and steps for starting Pilot Schools in other districts and schools.  

In the Leadership and Governance guide, readers learn the essentials of building a strong framework in Pilot Schools, including transforming leadership roles, setting a school mission and vision, and creating a professional collaborative culture.  The guide describes the role of governing boards and election-to-work agreements in Pilot Schools, including the role of shared decision making and leadership in these structures.  

This School Quality Review guide outlines the accountability system for Pilot Schools.  Pilot Schools undergo a School Self-Study and a School Quality Review team visit every five years.  During the Self-Study, the school community develops a reflective portfolio of their progress.  Following this internal assessment, an external team reviews the portfolio and conducts an intensive three-day visit to determine performance and to submit a recommendation for renewal of Pilot School status to the superintendent and district-teachers union steering committee.  


Please contact us if you have any questions or comments about this guide, the Overview or Leadership and Governance guides, or the guides project in general.  

Chapter 1: Introduction to Pilot Schools

The Pilot Schools originated in Boston, Massachusetts.  There they are a network of 20 innovative schools within the Boston Public Schools (BPS) that are achieving strong results.  Pilot Schools have demonstrated higher student performance and engagement compared to the district averages at all grade levels.  Results include higher college-going rates, higher scores on the statewide standardized assessment (MCAS), and higher attendance rates.  

Two schools have Horace Mann charter school status and are part of the greater Pilot Schools Network, Boston Day and Evening Academy and Health Careers Academy.  Horace Mann charter schools are granted autonomy by the state department of education and remain part of the district and teachers union.*  “Pilot Schools” is used here for simplicity.  

 Pilot Schools enroll 6,400 students, 11% of BPS enrollment, and serve a student population that is generally representative of BPS. The schools do not select students based on prior academic achievement, and they receive a similar per pupil budget allocation to all BPS schools. 

First opened in 1995, Pilot Schools are the result of a unique partnership of the mayor, school committee, superintendent, and teachers union.  The schools were created to serve as laboratories of innovation and research and as development sites for effective urban public schools. Now a reform strategy over ten years old, Pilot Schools represent a powerful collaborative approach to partnerships between teachers unions and school districts. As a result of their strong performance over time, the Pilot model is now in the process of being replicated in other cities, including Los Angeles.  

The Center for Collaborative Education (CCE), a nonprofit organization, convenes the Pilot Schools Network and works with Pilot Schools to improve practice and results. CCE provides Pilot Schools with coaching, professional development, advocacy, research, and financial management. The Pilot Schools have demonstrated that a powerful network of autonomous schools in an urban public school district, aided by a third-party organization, is able to create high-performing schools, promote collaboration among schools, and leverage change within the district.  

Chapter 2: The Pilot School Accountability System
The purpose of Pilot Schools is to provide models of educational excellence and to foster educational reform throughout all district schools.  To support these purposes, the Pilot Schools take part in a comprehensive accountability system that assesses the progress of each school based on a set of benchmarks for high performing schools.  This process provides schools and stakeholders with important information about each school’s performance.  

Pilot Schools undergo renewal of their Pilot status every five years.  The accountability system consists of two major components: 1) the School Self-Study, which includes the development of the school portfolio, and 2) the School Quality Review (SQR) visit conducted by an external team.  This two-part system is commonly called simply the “School Quality Review.”    

The goals of the accountability system are to provide: 

1) substantive feedback on strengths and challenges to each school

2) a set of recommendations for each school and an action plan for improvement 

 by each school

3) school data for the district and stakeholders to inform future action planning 

Development of the Accountability System

The Boston Public Schools determined that Pilot Schools should have their own accountability system soon after the first Pilot Schools opened in 1995.  Pilot School leaders were convened by CCE and asked the question: “What should the process of Pilot School evaluation look like?”  In answer, Pilot School leaders called on the principles and practices of the Pilot Schools Network: “The people closest to the students make school and policy decisions.”*
As a result, with the approval of BPS, Pilot School members worked to create a school accountability system that reflects the areas of autonomy and principles and practices of the Pilot Schools Network.  Development of the School Self-Study and SQR visit was a collaborative effort by Pilot School leaders, the Center for Collaborative Education, the Annenberg Institute for School Renewal, and the Boston Public Schools’ Office of Research, Accountability, and Evaluation.  The Pilot School accountability system takes the place of the Whole School Improvement Plan, used to evaluate other BPS schools.  

The School Self-Study and SQR visit was first implemented in the 1997-1998 school year with two of the Pilot Schools, and was then revised to strengthen its use for all Pilot Schools the following year.  It was further revised in January 2000 after the second round of Pilot School reviews, and again in school year 2005-06.  

The Pilot School accountability system has been adapted and used to evaluate other schools, programs, and districts, including the BPS Alternative Schools.

Introduction to the School Self-Study and School Quality Review visit 

This guide aims to familiarize schools with the Pilot School accountability system, which consists of the School Self-Study and the School Quality Review.  Review of this guide should be one part of a larger orientation to the accountability system with CCE coaches. 

The School Self-Study is the first part in the Pilot School accountability system.  During the Self-Study, the school forms a portfolio development team and develops a portfolio based on the rubrics in order to document the school’s goals, practices, and results.  The Self-Study is an important process of self-reflection and measurement of growth over time for the entire school community.  

The Self-Study process and the resulting portfolio are important tools for schools.  For example, the portfolio may be used to guide a school’s strategic plans, governing board, and instructional leadership team.  Both the accountability rubrics and the school’s portfolio should be used for annual school assessments and goal-setting.  

Each school’s portfolio demonstrates the unique features of the particular Pilot School.  At the same time, all Pilot School portfolios are organized by the accountability rubrics that include a common set of focus areas:

1) School Vision and Mission

2) Curriculum, Instruction, and Assessment

3) Professional Development and Improvement

4) Family and Community Engagement

5) Student Support

6) Leadership and Governance

The second part of the Pilot School accountability system is the School Quality Review visit.  The purpose of the SQR visit is to complement the school’s internal Self-Study with an external perspective on the school’s progress.  The SQR has two major components: 1) review of the school portfolio and other materials by the SQR team, and 2) a three-day visit to the school by the SQR team.  Like the school, the SQR team is guided in their evaluation by the accountability rubrics and focus areas.  

Following the visit, the SQR team produces a report that is shared with the school.  The school in turn produces a written response describing the actions they will take to address the SQR report.  Both the SQR report and the school’s response are submitted to the superintendent and the district/teachers union joint steering committee for review.*  Based upon the SQR team’s findings and the school’s anticipated actions, the joint steering committee makes a final recommendation to the superintendent for renewal of Pilot School status.

The following chapters of the guide provide more information on the School Self-Study, the accountability rubrics, and the School Quality Review visit.  

Tool: Pilot School Areas of Autonomy

Staffing:  Pilot Schools have the freedom to hire and release their staff in order to create a unified school community. Staff should play a significant role in hiring. Pilot Schools:

· Decide on the staffing patterns and work assignments that create the optimal learning environment for students.

· Hire staff who best fit the needs of the school, regardless of an individual’s current status—member of the district or not. Every teacher hired becomes a member of the teachers union bargaining unit.

Budget:  Pilot Schools have a lump sum per pupil budget that allows the school to decide on spending that provides needed programs and services to students and their families. Pilot Schools:

· Have a lump sum per pupil budget, the sum of which is equivalent to the per pupil budget of other district schools within the same grade span and includes salaries, instructional materials, consultants, and more.

· Choose either to purchase identified discretionary district services or to not purchase them and include the per pupil cost in the school’s lump sum per pupil budget.

Curriculum and Assessment:  Pilot Schools have the freedom to structure their curriculum and assessment practices to meet students’ learning needs. While all Pilot Schools are held accountable to federal- and state-required tests, the schools are given the flexibility to determine school-based curriculum and assessment practices that best prepare students for federal and state assessments. Pilot Schools:

· Are freed from local district curriculum requirements—they can choose what content to cover and how to cover it.

· Set their own promotion and graduation requirements, although they must be comparable in rigor to the district requirements. Pilot Schools have an emphasis on competency-based, performance-based assessments.

· Decide on the professional development in which faculty engage.

Governance:  Pilot Schools have the freedom to create their own governance structure that includes decision-making powers over budget approval, principal selection and evaluation, and programs and policies, while being mindful of state requirements, including standardized tests and school councils. Pilot Schools:

· Establish governing boards to:

· Set and maintain the school mission and vision. 

· Select, supervise, and evaluate the principal, with final approval by the superintendent in all cases. 

· Approve the budget and election-to-work agreement.

· Set policies that the school community feels will help students to be successful.  

Schedule:  Pilot Schools have the freedom to set longer school days and calendar years for both students and staff in accordance with their principles or specific school reform models. Research supports a correlation between increased faculty planning time spent on teaching and learning and increased student achievement. Scheduling that allows for summer and school-year faculty planning time contributes to a more unified school community and education program. Pilot Schools:

· Increase planning and professional development time for faculty.

· Organize the school schedule in ways that maximize learning time for students.
Tool: School Quality Review Guidelines

Below are guidelines for the School Quality Review.  The suggested timeline is a fall SQR visit, with the Self-Study beginning the winter of the prior school year.    
Step 1

Conduct School Staff Accountability System Orientation 
CCE coaches provide an orientation to the full school staff on the purpose, process, and timeline of the accountability system.  CCE coaches are designated to work with the school to facilitate the process.  


Step 2
Create School Portfolio Development Team and Begin Self-Study

The school creates a Portfolio Development Team (PDT) to conduct the self-study and create the portfolio.  The team usually consists of 4-6 staff and is representative of different staff roles.  The school and the CCE coach set the dates for the three-day School Quality Review visit.
Step 3
Select School Quality Review Team


Members of the School Quality Review team are selected by the Pilot School in consultation with the CCE coach.  4-6 members are generally selected.  

Step 4
Complete School Portfolio


Each school portfolio development team creates the portfolio of evidence of meeting the accountability rubric indicators.  The reflections are delivered to CCE and reflection copies are distributed to each SQR team member to review prior to the visit.  

Step 5

Conduct School Quality Review Team Member Orientation 
CCE coaches provide an orientation to the School Quality Review Team members.  Each SQR team selects a chairperson.    
Step 6

Execute Three-Day School Quality Review Team Visit
The School Quality Review Team visits the school for three consecutive days to assess the school.  Prior to the visit, team members have reviewed the school portfolio; during the visit, members observe classes, attend staff meetings, participate in focus group discussions, interview representatives of the school community, and analyze school materials.  The accountability rubrics and focus areas are used to assess the school and an overall recommendation is determined.  During this time, the team begins to draft the SQR report.  The SQR team presents their initial findings to the school community on the final day of the visit.  
Step 7

Complete SQR Report 

Within two to four weeks, the chairperson completes a draft of the SQR team report.  The report is shared with the principal of the school.  Any proposed revisions, such as factual errors or omissions, are given to the chairperson for consideration with the SQR team.  The final report is completed and submitted to the school. 

Step 8 

Create School Response to the Report

The Portfolio Development Team and the school principal lead the effort to prepare a school response to the SQR report, which details actions the school will take to improve based on the findings of the report.  

Step 9

Review by Superintendent and District/Teachers Union Steering 
Committee

The SQR report and the school’s response are submitted to the superintendent and the district-teachers union steering committee for review.  
Step 10 
School Implements Report Recommendations

The school uses the report recommendations to begin to explore and implement improvements.  
Tool: Menu of Uses for School Portfolio
The development of a school portfolio has multiple uses.  The accountability rubrics should guide school planning and goal-setting year-round.  Uses of the portfolio include:

· Revisiting the school’s vision/mission statements
· Reviewing and gathering data on student performance 

· Inquiry group development as part of a professional development plan

· Defining goals, for example a principal sharing goals with the governing board 
· Action planning, for example by an educational leadership team seeking to improve curriculum, instruction, and assessment or family engagement coordinators seeking to improve family and community engagement
· Peer visits and lab classes, for example teachers using the Curriculum, Instruction, and Assessment focus area to guide their work 
· Self-assessment of progress, for example a governing board using the Leadership and Governance focus area
· Assisting in school accreditation processes 
· Providing information for community members and school visitors
· Informing Pilot School colleagues and new Pilot Schools 
· Serving as a guide in writing a school strategic plan or annual report

Chapter 3: The School Self-Study

The School Self-Study is a process by which a Pilot School is able to assess in what ways it is – or is not – meeting its stated vision and mission.  It is an important process for a school to reflect on its progress over time.  The whole school community is able to evaluate its growth using the accountability rubric focus areas.  During this process, the school forms by a Portfolio Development Team (PDT) to oversee the development of a portfolio.  The portfolio is a tool for both the school and for the School Quality Review team to assess the school’s progress over time.


The Pilot School portfolio is organized into seven sections, the focus areas of the accountability rubrics.  Sample guiding questions and evidence for the focus areas assist the team in further defining the portfolio.  Self-Study processes vary from school to school, but a few guidelines apply for all schools:

· Begin planning early 
· Provide time for participants to meet and work
· Maintain ongoing and open communication among key participants and the whole school community
Portfolio Development Team


The first step in the Self-Study process is to create a Portfolio Development Team.  The team is responsible for guiding the school through the Self-Study process, for creating the school portfolio, and for preparing the school prior to the School Quality Review team visit.  After the visit, the team is responsible for developing an action plan to address recommendations in the SQR team’s report.  


Leading a Self-Study process and developing a portfolio are a valuable opportunity for staff.  The school needs to provide time for the team to meet and resources as required.  Certain guidelines are to be followed in the creation of the PDT.  
Tool: Portfolio Development Team Guidelines

Below are suggestions for the composition of the Portfolio Development Team (PDT) as the part of the School Quality Review.  

· Representative: The team involves the entire school community to the extent possible, including teachers and staff, administrators, family and community members, and students.  Different staff roles are represented on the PDT.

· Small: A small PDT is easier to coordinate and convene for regular meetings.  A suggested size for the PDT is 4-6 members. 

· Reliable: The PDT defines responsibilities, meets regularly, and assigns and carries out tasks.  Decision making processes are established up front and followed throughout the process.  

· Confidential: The PDT is mindful of the rights of students, teachers, and others to confidentiality.  Samples of work should be included in the portfolio, but names should be removed or consent obtained.    

· Committed: The members of the PDT team share a strong commitment to going through the Self-Study and SQR process.  Members understand that the work of the PDT benefits the entire school community.    

Purposes of the School Portfolio


The school portfolio is the product of the Self-Study.  It serves as an authentic representation of a school and contains real evidence from the life of the school.  A portfolio provides a rich basis for reflection, rather than quantitative data alone.  Similar to working with a student, staff are able to review the school’s performance through multiple kinds of assessments.  


Bringing the full staff together in reflection is an important purpose of the school portfolio.  Collaborative reflection takes place as staff select and discuss how individual portfolio pieces demonstrate the school’s practices and results.  The full staff reflect together during meetings and discussions with the School Quality Review team, and after the visit in a response to the SQR team’s report.


As part of the portfolio, the PDT writes an introductory letter to the portfolio to summarize the team’s findings, explain why the evidence was chosen, and offer reflections.  The following questions are an example of one school’s guiding questions: 

1. What is our relevant history?  Where has our school been as a community?
2. What are some of the successes?
3. What are key challenges?

4. What are next steps for the school in this area?

5. What questions do we have that the SQR team might help us think about?


The gathering and documentation of portfolio evidence can serve a school not only for the School Quality Review, but for other school assessments.  In addition, the school may utilize the portfolio for the purposes of strategic planning, recruitment, hiring, family and community engagement, and development.

Steps in the Self-Study Process

Getting Oriented


The Portfolio Development Team (PDT) first reviews this guide and meets with the CCE coaches to discuss the Self-Study and portfolio development process.  The PDT uses the accountability rubrics as a guiding resource in conducting the Self-Study and developing the portfolio.  Within the rubrics are focus areas and guiding questions that assist the PDT in reflecting on the school’s progress.  
Engaging the School Community


Once oriented, the PDT launches the school’s Self-Study process.  The PDT engages the entire school community in assessing its successes and challenges.  Ways to address areas that need improvement should be outlined by the PDT prior to the SQR team’s visit.

As a precursor to developing the school portfolio, part of the Self-Study involves bringing staff together to examine the accountability rubrics and assess the school through self-scoring on the rubrics.  The focus areas of the rubrics may be divided up and assessed by small groups.  In doing so, school strengths and weaknesses are uncovered and the school community becomes familiar with the rubrics that are used by the PDT and the SQR team.  Meeting proceedings that involve such activities should be included in the portfolio.  
Collecting Evidence

The next PDT task is to begin to collect evidence for the school portfolio.  The team may assign certain collection tasks; for example, each member may take the lead on collecting evidence for one focus area.  Evidence that is collected is placed in working folders available to all PDT members.  Evidence should come from multiple sources and may take different forms.  
Producing the Portfolio

Finally, the PDT sorts through evidence in the working folders, and the most essential evidence of the school’s growth is selected for the portfolio.  As a student selects certain portfolio pieces that demonstrate progress, so does the PDT in finding the evidence most applicable to progress in the focus areas.  Evidence not selected for the portfolio remains in the working folders and is available to the SQR team during the visit.  


The portfolio is organized by the six focus areas.  It should be thoughtfully put together and manageable in size so that it is accessible to all readers.  For each area, the portfolio should include: 1) an introductory letter, including a brief reflection on why the evidence has been selected, 2) samples of evidence related to the focus areas.  In the introductory letter, the PDT introduces readers to the portfolio and summarizes what the school had learned in terms of strengths and areas of needed growth.  

Once completed, PDT members inform the school community of the availability of the portfolio, and deliver a copy to the Center for Collaborative Education for distribution to SQR team members two weeks prior to their scheduled visit.  The school is now ready for the SQR team visit. 
Tool: Characteristics of a School Portfolio
A successful school portfolio should exhibit the following characteristics.  
· Simple presentation – easy to read and understand

· Accessible to all – readily available for viewing by any member of the school community

· Explicit criteria – based on the accountability rubrics

· Broad participation – all members of the school community are involved in the development of the portfolio

· Selection of evidence – a selection of evidence is chosen, not a comprehensive collection

Tool: Sample Evidence for School Portfolio

Below is one school’s summary list of evidence for their school portfolio.  

Introduction:

· Student/staff demographics 

· Staff list from school handbook

· Sample schedule for individual teachers  

· Calendar for year

1.  Vision, Mission, and Practices:

· Section from school handbook

· Newsletter

· Strategic Plan: Mission and Vision 

· Year end report

· Parent/Caregiver Council Board minutes 

· Admissions packet

2.  Governance, Leadership, and Budget

· Diversity chart

· Board list with affiliations

· Board structure from Strategic Plan

· Board minutes 

· Board By-Laws

· Budget

· Leadership Team agendas

· Leadership Team assessment work

· Principal Residency Network materials

· Benefit materials

3. Teaching and Learning

· Curriculum binders

· Design work 

· Reading data, highlight English Language Learner students

· Intervention types and effectiveness

4. Professional Development and Improvement

· Friday agendas
· Sample evaluations, including peer evaluations
· Yearly calendar
· Team structure from school handbook
· Retreat agenda
· Principal Residency Network materials

5. Family/Community Partnerships

· Parent/Caregiver Council Board minutes

· Lists of college acceptances

· Attrition and retention data

· Press

· Press releases
Chapter 4: The School Quality Review 


The School Quality Review (SQR) visit complements the school’s Self-Study with an informed external review of the school’s progress.  Each SQR team is made up of 4-6 people and brings together a range of perspectives.  Team members may include representatives from the district central office, teachers union, teachers and administrators in and outside of the district, family members, university professors and researchers, and community leaders.  A CCE coach or team of coaches serves as the facilitator for the SQR team.  


The SQR team carefully reviews the school’s portfolio using the accountability rubrics as a guide before the visit.  While reviewing the portfolio, the SQR team identifies a number of critical areas and questions to explore further during the SQR visit.  


During the visit, the SQR team engages in a series of activities designed to understand the school and evaluate its performance.  These activities may include classroom and school function observations, interviews with staff, and meetings with students, parents, and community partners.  As part of the SQR visit, the school staff have the opportunity to review their essential questions and concerns with the SQR team.


On the final day, preliminary findings for the SQR report are presented to the school community by the SQR Team.  Subsequently, the report is further developed by the chair and team members, and sent to the school for review.  The SQR team’s report contains scores based on the accountability rubrics and an overall evaluation.  The school then responds to the report with an action plan.  Together, the SQR report and the school’s response are submitted to the district/teachers union steering committee and the superintendent for review.  
Evaluating the School


The School Quality Review team is guided in its work by the Pilot School accountability rubrics.  The rubrics are instruments for evaluating a school’s performance against a common set of indicators for high-performing schools.  The team bases its evaluation of each area on evidence from the school portfolio and from the visit.  


The team arrives at an overall evaluation of the school, which is expressed in writing the introduction of the SQR report and is not a number score.  The evaluation should clearly indicate the team’s recommendation on the school’s Pilot School status.


Using the rubrics, the SQR team assesses and evaluates school performance through the focus areas.  A score of 1-4 is determined in each area: a “4” indicates “sustainable,” “3” indicates “moving toward sustainability,” “2” indicates “initial steps toward sustainability,” and “1” indicates “area of concern.”  The team comes to consensus on and arrives at a score for each category within each focus area.  The total score is added up and noted in the report.  

After the SQR visit


The school has the opportunity to review and respond to the SQR written report.  The school is presented with new ideas and challenges from the report.  In every case, it is presented with recommendations from the SQR team to inform its school based planning and decision making.  


With the help of the CCE coach, the school may schedule meetings, involving its governing board, staff, families, community partners, and others to consider how to craft an action plan to submit to the district-teachers union steering committee and superintendent.  The school community should also consider how to best to use the information in the SQR report through a new committee or existing body and take steps to implement recommendations from the report and lessons from the school’s Self-Study.
School Preparation


The success of the School Quality Review process depends both on the Pilot School’s preparation and the SQR team’s completion of its responsibilities.  The CCE coach assists the school and team throughout the process.  In preparation for the SQR team visit, the Pilot School is to accomplish the following:

· Ensure that the CCE coach conducts an orientation for the staff on the School Quality Review process

· Provide copies of the school portfolio to CCE to distribute to the SQR team prior to the visit

· Create an initial schedule for the SQR team visit in consultation with the SQR team

· Set aside additional documents and data beyond the portfolio for SQR team members to review
· Provide a working room for SQR team members to meet and speak privately throughout the visit
Roles and Responsibilities of the School Quality Review Team


The effectiveness of the School Quality Review process is dependent on the competence and collaboration of the SQR team members.  The team collectively plays the role of observer and advisor.  All individuals who accept a nomination to a SQR team will adhere to the following expectations:

· Take part in an orientation of the SQR team and school teams

· Participate in an intensive three-day school visit and attend any associated meetings 

· Work cooperatively with other SQR team members to present valid and reliable information to the school

· Contribute to the planning and writing of the SQR report in a timely way
Chairperson


Each SQR team is led by a chairperson.  The chairperson is selected prior to the orientation session.  The chairperson is accountable for all tasks required of other SQR team members, and has the following additional responsibilities:

· Assist in facilitation of SQR team meetings with the CCE coach and assistance of other team members

· Coordinate and oversee the writing of the SQR report

· Present the SQR report to the school community along with other team members

CCE coach


The CCE coach coordinates and facilitates the SQR visit.  The coach works with the SQR team, school, and Portfolio Development Team to ensure that roles are understood and that the review process is carried out effectively.  The coach performs the following functions:
· Meet with, or speak by phone, the school principal prior to the visit

· Coordinate SQR team meetings and the school visit itinerary 
· Participate in follow-up visits to the school 
Code of Conduct


The words and actions of School Quality Review team members reflect a professional code of conduct.  This clearly articulated code, agreed to in writing by each SQR team member, states explicitly to the school community that they are working with professionals who will be courteous and exhibit integrity as they perform the task before them.  

Tool: Code of Conduct for the School Quality Review team

The following is the code of conduct that all SQR team members agree to before taking part in the SQR process.

· I will acknowledge the privilege inherent in being a visitor to a school and will conduct myself as a considerate visitor in an appropriate manner.

· I will accept that my first priority during the visit is the educational welfare of all students at the school.

· I will work towards an informed, objective, professional view of the work of the Pilot School and its community.

· I will explain the visit, including its purpose, process, and my role to any member of the school community, when it is appropriate to do so.

· I will keep all information about the school that is not already public in strict confidence.

· I will shun access to confidential staff evaluation information and refrain from making evaluative judgments about individuals in the school community.

· I will reveal any potential conflict of interest with the school, the district, or the Center for Collaborative Education so that it can be determined if a genuine conflict of interest exists.  If a conflict of interest does exist, then I will resign from the team. 
· I will abide by the procedures of the visit, including full participation in team activities and discussions, and the procedures for determining evidence and drawing conclusions.  I will work to reach team consensus on conclusions.

Scheduling

Scheduling the SQR visit requires considerable attention.  The SQR team and the school must coordinate schedules to maximize the SQR visit time.  The importance of carefully planning and scheduling the three-day visit cannot be overemphasized.  


During the visit, focus group interviews are suggested to hear from a variety of school community members within the time frame.  The team must determine what groups they would like to speak with, for example staff across a grade level or in a discipline.  A team may divide its days by different areas of the school, for example students, teaching and learning, and systems, structures, and partners.  Each visit schedule will vary according to each school’s schedule; however, all schedules should include ample time for classroom visits and meetings with a range of school community members.  

.Tool: Sample SQR visit template
Below is a sample SQR team visit schedule that may be modified for each school.  Each day has a focus: Day 1 – Focus on Students, Day 2—Focus on Teaching and Learning and Day 3 – Focus on Systems, Structures, and Partners.  
Day 1:  Focus on Students
8:00
Team members arrive at school.

8:15
Check-in meeting of team in room designated for team’s use during visit.  The team receives an initial overview of the school by the principal and members of the Portfolio Development Team.  The team reviews the schedule.  Each member of the team is paired with a student to shadow.

8:30
Student shadowing.  Team members shadow students for the rest of the school day.  Time is allotted for conversation with students and to look at student work samples.

2:30
Team meets with school’s Portfolio Development Team to go over the visit schedule, and ask questions about the school.

3:30
The Team meets to review materials available to the team, including the school portfolio.

5:30
Adjourn

Day 2:  Focus on Teaching and Learning
8:00
Team members arrive at school.

8:15
Team members observe classes, meet with groups of teachers, or attend teachers’ meetings for the rest of the school day.

11:00
Team reviews school portfolio with special attention to the Teaching and Learning section.

12:00
Team interviews staff.  Team meets with school’s Portfolio Development Team to go over the visit schedule, and ask questions about the school.

4:00
Team meets to begin to frame conclusions about the school’s performance, especially in Teaching and Learning, and plan activities for final day of visit.

6:00
Adjourn

Day 3:  Focus on Systems, Structures, and Partners
8:00
Team members arrive at school.

8:15
Check-in meeting.

8:30
Some Team members meet with the school principal and other administrators.  Others meet with family members, governing board members, and representatives of school partners.

10:30
Data gathering: Team members observe additional classes, review materials and, examine student work samples.

12:00
Team meeting to begin writing report and evaluate school performance.

6:00
Adjourn

Tool: Sample SQR visit schedule

Below is an example of one SQR team’s school schedule over their three-day visit.  Their main activities include classroom visits and focus groups.  
Day 1:

7:30-8:20
Breakfast/Gathering in the Conference Room

8:20-9:30 
Briefing with team and members of Pilot School (headmaster, assistant headmasters, two teachers as reflection writers, and representatives from governing board and leadership team)

9:30-12:00
Classroom visits (see matrix and block schedule for class information)

12:00-1:00 
Team working lunch in conference room

1:00-3:00
Classroom visits and focus groups



1:20-2:05: Leadership Team focus group



2:20-3:00: Student Support focus group

3:00-4:00
Team debriefing

Day 2: 

7:30-8:00
Breakfast/Gathering for team

8:00-12:00
Classroom visits and focus groups



8:20-9:00: Teachers (representatives from each department)



9:08-10:00: Students (representatives from each grade level)



10:10-10:50: Special Education staff

12:00-1:00
Team working lunch

1:00-3:00
Classroom visits and focus groups



1:22-2:00: English Language Learners staff



1:22-2:00: Parents


2:15-3:00: Governing board

3:00-4:00 
Team debriefing

Day 3:

7:30-8:00
Breakfast/Gathering for team

8:00-12:00
Classroom visits and focus groups



8:20-9:00: Student government



9:30-10:30: School partners

12:00-1:00 
Team working lunch

1:00-3:30
Team debriefing/preparing preliminary findings

3:45

Meeting with school staff to share preliminary findings

 Gathering Evidence

The SQR team should gather evidence based on the accountability rubrics and the focus areas.  
Data or evidence influencing the evaluation of the school should be obtained through the school visit and the school portfolio.  All data is to be identified by the source; any data obtained from sources beyond the school portfolio, school visit activities, or the district is inadmissible.  Credible forms of data include:

· Interviews with staff, students, family members, and community partners
· Observations of classrooms, meetings, and school functions
· Observations of interactions between staff and students

· Observations of school physical details

· Data on student demographics, engagement, and performance 
· Student work samples
· Student or family surveys conducted by the school

Assumptions and hearsay may not be taken into consideration as evidence.  It is crucial that questions about admissible evidence be shared with team members for further discussion.

Confidentiality

The confidentiality of all individuals who act as data sources must be maintained.  No repercussions should occur against staff, students, or any other stakeholder for providing data about the school.  An SQR team member is not there to evaluate an individual teacher or student’s performance, but rather to assess the whole school.  It is of the utmost importance that the identities of individuals be kept confidential within the SQR team.  
Tool: SQR Team Data Collection

How an SQR team collects school data is discussed in this excerpt from an SQR report.
“Members of the SQR team met for the first time for an orientation meeting.  This meeting was designed to give the SQR team an overview of the school, discuss the logistics of the process, and determine how the team would organize to conduct the review.  During this first visit the SQR team listened to the staff recount the history of the school and discussed the questions and concerns that are currently being addressed by teachers and administrators.  These questions included: 

· How is the idea of rigor reflected in the community’s work and practices?

· How are staff holding each other accountable?  Conversely, how are staff being supported to achieve our goals?

· What do the teaching and learning practices as well as the daily practices of the community tell us about what’s working and what needs work?

· Are we being true to the vision of the school?  
· How are we serving the different student populations in the school? What resonates?  What’s missing?

These became the guides we used to make certain our School Quality Review connected and contributed to the school’s on-going discussions.  Additionally, members of the SQR team thoroughly reviewed the following documents: the Pilot School Application, the School Quality Review: Self Assessment; Data Packet, including formative and summative assessments and Student Work including portfolios, exhibitions and research papers. 

To make data collection more focused, each team member chose to concentrate on one of the focus areas. Team members became familiar with all aspects of the school, giving the team the opportunity to collaborate and engage in substantive discussions across the areas of inquiry.  Team members discussed observations and interviews each day, generating more nuanced insights and questions about the school.  This shared analysis allowed the SQR team to respond to the school’s guiding questions and also to open new areas of inquiry which the team felt were necessary to include in the report.”
SQR Team Review Process

The SQR team is continually in deliberation during the three-day visit.  Team members share observations, notes, and ideas with one another in order to gain perspectives and insight into the school’s progress.  A final deliberation takes place at the end of the third day to determine an overall school review and rate the school using the accountability rubrics and focus areas.     

While in the school, SQR team members make many observations.  Based on these observations, the team member makes judgments about what she/he sees based on preconceived ideas about schools and education.  It is imperative for a team member to attempt to be as objective as possible during the SQR process.  Discussion and deliberation with the whole SQR team about preconceived ideas and how they relate to the school will help the team to conduct a better review.  For example, team members may have different ideas about the role of a teacher, how students learn best, the most effective governance structures, or ways to engage family and community members.  How SQR team members consider such questions impacts what is looked for, seen and heard, what is considered credible evidence, and finally what conclusions are drawn about the school.  

The most effective SQR teams have multiple team member perspectives and participate in intense deliberation about the school.  The school benefits from the team’s range of viewpoints and conclusions.
The SQR report

The School Quality Review report is the medium through which the school, the district-teachers union steering committee, the superintendent, and the wider community receive feedback on the progress of the Pilot School under review.  Reports may vary from school to school, but they all should address the five focus areas found in the school portfolio.

During the three-day visit, parts of the SQR report will begin to take shape.  Team members will brainstorm and write some initial text.  Within two weeks after the site visit has been completed, the chairperson should complete a draft of the report, with the assistance of team members and the CCE coach.  

Through their deliberations, the SQR team forms conclusions about the school that appear in the SQR report.  All conclusions should be:

· Deliberated, and when needed, challenged

· Explicitly stated 

· Supported by evidence

· Reached through consideration of opposing evidence prior to agreement

· Provided with intent to inform action

· Reached through consensus of the group

Completing the Report

A completed draft should be sent to the school principal for review.  If any inaccuracies or omissions are found, the principal sends notice in writing to the team for consideration.  The chairperson is responsible for discussing with the team the principal’s feedback and proposed revisions from the principal.  Consensus is reached on any changes to be made, if any, and the final report is completed.  


When the SQR team’s report is ready it is submitted to the district-teachers union steering committee and the superintendent.  An introductory letter should be prepared with the report that includes the overall recommendation of the team reviewing the Pilot School’s status.  

Tool: Sample Template for SQR Report

Below is a sample template for the SQR report.  Reports may vary from school to school, but all should address the focus areas of the accountability rubrics.

Report format:

I.
Introduction

A.
Purpose of the visit and of this report

B.
Description of team members’ backgrounds

C.
Description of Accountability Rubric focus areas

D.
How information was collected

1.
Number of students followed

2.
Number of classes observed

3.
Number of discussions/interviews conducted and with how 


many individuals

E.
How conclusions were reached

1.
Use of evidence

2.
Team deliberations and consensus*
3.
Dissenting views (when necessary and under what circumstances)

*
The views and opinions reflected in the School Quality Review report are those of the entire School Quality Review team.  All commentary and evaluations in the report should be agreed upon by the School Quality Review team through consensus.  If consensus cannot be reached, dissenting views should be clearly noted as such in the relevant sections of the report.


F.
Profile of the school

A brief description of the school, including the school’s location, governing board, size, grades, student engagement and performance indicators, and demographics.  Also, identify major changes (if any) that are underway (e.g., a new principal, turnover of staff, etc.), and major improvement efforts undertaken in the last few years.

II.
Findings on Vision and Mission
A.
Findings - Commendations

B.
Findings – Issues and Concerns

C.
Recommendations

D.
Rubric Scores

III.
Findings on Curriculum, Instruction, and Assessment
A.
Findings – Commendations

B.
Findings – Issues and Concerns

C.
Recommendations

D.
Rubric Scores

 IV.
Findings on Professional Development and Improvement
A.
Findings - Commendations

B.
Findings – Issues and Concerns

C.
Recommendations

D.
Rubric Scores

V.      Findings on Family and Community Engagement

A.
Findings - Commendations

B.
Findings – Issues and Concerns

C.
Recommendations

D.
Rubric Scores

VI.      Findings on Student Support

A.
Findings - Commendations

B.
Findings – Issues and Concerns

C.
Recommendations

D.
Rubric Scores

VII.
Findings on Leadership and Governance

A.
Findings - Commendations

B.
Findings – Issues and Concerns

C.
Recommendations

D. Rubric Scores

VIII.
Summary of Findings and Overall Evaluation


A.
Most Important Commendations
· Include approximately 5.  They must already be addressed in the report.

B. Most Important Issues and Concerns 

· Include approximately 5.  They must already be addressed in the report.

C. Most Important Recommendations
· Include approximately 5.  They must already be included in the report.

Recommendations may suggest a reasonable timeline, and as much as possible should be cost neutral or possible within the existing budget.

IX.
Appendices


A.
Appendix I:
Any documents relevant to the School Quality Review





team’s process and/or its evaluation of schools

Using the Accountability Rubrics, evaluate the school’s performance in each of the focus areas.

Using the rubric for an individual focus area, determine a score of 1 through 4 for each individual practice.  The School Quality Review team provides a rubric score for each individual indicator within a focus area, and then a summary rubric score for each focus area. 

Tool: Sample SQR Report Excerpt: Teaching and Learning
Below are excerpts of a school’s SQR report for Focus Area 3 – Teaching and Learning, including commendations, concerns and questions, and recommendations.  
“Commendations

A Culture of Caring.  Teaching and learning at the school take place within a culture of caring.  This makes the school a relaxed, friendly and engaged community.  There is general agreement among students that teachers care for them and would be more than willing to help with their academic and personal problems.  Teachers are right in their belief that students “have faith in them.”  This faith and caring generate the conditions within which students can learn.

Instruction.  We agree with the teacher who told us: “We communicate clearly strong standards with our teaching.”  Students are able to articulate the standards and speak about the habits of mind.  The number of AP courses is one sign of the commitment to having a college preparatory curriculum taught by teachers with strong academic backgrounds in their disciplines.  Students felt they had access to these courses which they saw as getting them a step closer to college.

English Language Learners.  There is expertise and capacity in the area of second language acquisition which is leveraged effectively.  The academic program for English Language Learners is strong and creates the conditions for the students’ success.

Concerns and questions

Nurture versus Strict Discipline.  There seems to be a significant amount of time and energy put into a discussion framed by the choice between nurture or strict discipline. There is a general call for a “strict and consistent discipline” and ‘harmonizing the rules” across classrooms as teachers believe these are necessary for having academic rigor.

We found that the consistency generated by the culture of caring across classrooms and in the school in general is having positive effects on teaching and learning.  We also found that students know the difference between having a caring teacher who teaches poorly and one who expresses her/his caring by having an intellectually challenging classroom.  Students greatly admire a classroom where “no one dares come without homework or be sick.”  This is a classroom where getting an “A” is “really hard.”  Yet this kind of classroom is described as a caring classroom where students respect and enjoy the process of learning.  These are the kinds of classrooms where students say they thrive.  It appears that students are clear as to the connection between caring, discipline and academic rigor. 

Teacher-Centered Classrooms.  Our classroom observations showed that there are a significant number of “teacher-centered” classrooms.  Students corroborated our observations by saying that in many classrooms there was “talking, talking” by teachers who they described as “boring.”  They explained that they “improve learning by asking questions” and gave us some ideas on how to transform teaching and learning such as having classes be “more involved, interactive, with less teacher speaking.” We also heard of “putting in heart and soul if you like a class.”  

Students at the school confirm the research suggesting that teacher-centered classrooms may alienate students.  Classrooms where teachers and students engage in the process of co-constructing knowledge in an engaging and caring environment were consistently identified as those where students put their hearts and souls into the process of learning.

English Language Learners.  Although the school has a strong academic program for English Language Learners, we became aware that there is still work to be done with teachers in general education to make certain they understand fully that they too are accountable for the education of these students and for their well being at the school.  

Special Education. More than one third of the school’s population is Special Education students.  This population includes students with learning disabilities (L4), Language Based disabilities (U4), Low Cognitive functioning (A4), and Behavioral disabilities (B4). Important questions in regard to special education were raised in discussions with the school community during this visit.  How does a school with limited resources develop the infrastructure and teaching expertise necessary to attend to the needs of these students?  Might developing capacity in two to three populations of Special Education students help strengthen instruction?

The SQR team had more specific concerns about the inclusion classrooms.  There seemed to be lack of consistency between the teams (consisting of a general education and a Special Education teacher) assigned to teach in these classrooms.  We were not clear as to the nature of the teaching collaboration in terms of curriculum planning, assessments or pedagogy.  We saw little evidence of any differentiation in terms of instruction that would include Special Education students.  In some instances we were not clear about the contribution of the Special Education teacher aside from clarifying basic instructions or the interaction of the general education teacher with these students.

Recommendations

· Nurture and Discipline.  Teachers, administrators and students may find it useful to engage in a discussion focused on the nurture versus strict discipline dilemma. Students have important contributions to make and will be instrumental in the process of harmonizing the rules and reconciling nurture and discipline, as both are necessary for sustaining a viable academic community.  
· Knowledge-Centered Classrooms. We recommend that resources be allocated for professional development that helps teachers transform classrooms from being teacher-centered into being “knowledge-centered.”
 We see this transformation at the core of good teaching and learning and, therefore, it should be a high priority in the area of instruction.
· English Language Learners.  English Language Learners tend to remain part of the sphere of power and influence of Sheltered English Instruction teachers throughout their entire high school experience.  Any questions, problems or dilemmas regarding these students get referred to Sheltered English Instruction (SEI) teachers for resolution. Measures should be taken to have the education of English Language Learners be understood as intrinsic to the work of general education teachers.  Professional development may be required to accomplish this goal.
· Special Education.  A sub-committee should be charged with proposing a coherent and consistent plan of instruction for Special Education students.  We suggest that external partners able to bring expertise on the subject be part of this sub-committee.”
Tool: Sample SQR Report Excerpt: Vision, Mission, and History
The following is a short list of commendations, questions and concerns, recommendations from an SQR report for Focus Area 1 – Vision, Mission, and History.  
Focus Area 1 – Vision, Mission, and History

Commendations
· The continuing clarity of its mission and its success in keeping this mission alive and actively “owned” by the entire school community;

· Its on-going commitment to refining and improving all aspects of its mission and to the purposeful planning, such as the Strategic Business Plan, needed to guide their complex work;

· Its continuing emphasis on the core values of citizenship, commitment to diversity in recruitment and in curriculum development, and the importance of inclusive and transparent decision-making and communication;

· The creativity of its board and its commitment to keeping the school moving forward;

· The principal and administrative staff for creating the co-principal structure to address the issues around expanding the school’s active mission; and

· The leadership of the school for demonstrating collaborative leadership at every level.

Questions and Concerns

· As the school moves to more fully embrace its dual mission of programmatic excellence and outreach, how will the added work and changes in administrative structures be developed and incorporated?

· How will the school ensure that it creates the right “balance” between sustaining program and continuing outreach as it goes forward?
Recommendations

· Create and support structures and processes that will ensure quality communication among all constituencies as the school moves forward; and

· Consider the impact of increased programming and outreach on existing faculty and staff and if there is adequate administrative support for increased responsibilities. The best people tend to get used the most.

Tool: Sample SQR Report Excerpt: Summary of Commendations and Recommendations
The following is an abbreviated list of commendations and recommendations that are themes that cut across all five focus areas of the SQR report.  They are explained in detail in the SQR report as part of the five focus areas and the final summary. 
Key Commendations

The team commends the school:
· On the clarity of its mission and in keeping its vision alive, developed, “owned,” and understood by the entire school community as the school’s active mission expands
· For its commitment to the full development of its mission and for combining “cautious courage” with careful planning
· On its governing board for their responsiveness to the needs of the school community, for leading the school in developing its own identity, and for its stewardship of the mission, leadership, and fiscal health of the school
· For continuing to innovate in curriculum design and delivery, commitment to strengthening and deepening the school’s program and service to all students and to providing on-going professional development for faculty to successfully deliver the program
· For creating and sustaining a school culture of safety, respect, inclusiveness and active outreach whereby families and faculty can work together to educate their children
· For its active and on-going commitment to serve as a beacon and a resource to the educational community
· On its faculty and staff for their on-going commitment to high standards, growth and development in all sectors and for building a culture of trust and openness that supports creativity and risk-taking among faculty, staff and board which, in turn, makes healthy growth possible
Key Recommendations

The team recommends that the school:

· Take care to nurture and sustain its central activity, as it expands its active mission
· Create and support structures and processes that will ensure good communication at all levels as the school’s programs grow in complexity and size
· Undertake a very inclusive process in studying the feasibility of the creation of a middle school
· Provide the board with the structure and support needed to raise the funds and oversee the implementation of significant new goals of the Strategic Plan
· Continue to develop and refine data collection and analysis to define and document what strategies have the greatest impact on learning and student achievement
· Examine the changing roles of faculty and staff as the program develops and ensure that there is sufficient support to sustain the effort necessary for long-term success
· As a beacon of excellence, integrity, and equity, the school’s policies and practices should consider adding, “sexual orientation and gender expression” to its public and printed non-discrimination policies
Tool: Sample School Response to SQR Report
The following is an abbreviated school response to an SQR report.  It contains some of the key questions from the SQR team and preliminary next steps from the school that may emerge from an SQR process.  
Question 1: How will the school institutionalize academic success and prepare students for college?

Next steps include:

1) Aligning the curriculum with standards and mapping content area learning to meet high standards

2) Building a comprehensive professional development plan based on school assessment data

3) A comprehensive program evaluation of special education program

Question 2: How will the school institutionalize leadership education?

Next steps include:

1) Integrating habits of mind into our academic program

2) Developing and implementing a Senior Capstone project

Question 3: How will the school streamline decision-making and improve communication and collaboration among all constituents?

Next steps include:

1) Planning our next staff retreat to focus on decision making and communicating results

2) Developing a new teacher handbook and reviewing the staff handbook, new teacher support, and processes for student government

3) Engaging in professional development that focuses on building relationships and improving school culture towards a culture of higher student achievement 
Tool: Sample School Response Letter 

The following SQR report response letter was written by Nicole Bahnam, headmaster, Boston Community Leadership Academy in March 2006.  The letter was submitted to the superintendent and district-teachers union steering committee for review along with the SQR report.  

“It is with great pride that I submit to you Boston Community Leadership Academy (BCLA) School Quality Review report including my response. The Review Team commended our school community on the pride we take in our history and promise to fulfill our mission. “BCLA is proud of its history and transformation … Closing Boston High and of the successful transformation of a failing school into one where every year it gets better but still in process with a long way to go. The school is becoming a viable and vibrant community”.  BCLA transformation was possible because of all the support and encouragement we received from Boston Public Schools, Center for Collaborative Education (CCE) and the commitment of our community partners, students and parents. As the Review Team noted “There is hope in the future at BCLA”. 

The class of 2006 is the first graduating class who attended BCLA for four years. September 2002 we opened and celebrated our new school and began the transformation process. The change process was difficult because we did not have a road map but we had courage, determination and conviction to create BCLA under difficult circumstances. As the Review Team noted “The strength, conviction and resilience necessary for taking this leap of faith are still present at BCLA”. During the three and a half years, we learned how to take risks and experiment, we also learned how to survive, how to live through reform, how to change our school culture and how to celebrate our community achievements.  In June 2005, the Governing Board submitted the application to NEASC to have BCLA become accredited institution.  

The Review Team affirms the hard work and dedication of BCLA staff to our school mission to “develop the capacity of leadership in all students --- prepares students to succeed in college”. Most importantly, the report confirms our students’ ownership of the school and their commitment to BCLA mission.  Most importantly, we have faced the challenges of abrupt school change and miraculously created a collaborative learning culture of students and adults. Now we are primed to dedicate our focus on improving teaching and learning.

The report highlights five themes needing strengthening as the process of reform continues. The five themes are: a) Speed of Change; b) Leadership Education; c) Governance Structure; d) Academic Rigor and e) Special Education.

In my response I will address the following questions and will provide some preliminary action steps:

1) How will BCLA institutionalize academic success and prepare all students for college?

2) How will BCLA institutionalize Leadership Education?

3) 
How will BCLA streamline decision-making and improve communication and collaboration among all constituents?

Question #1:

How will BCLA institutionalize academic success and prepare students for college?

BCLA has always been committed to strengthening teaching and learning and will use feedback from the SQR to further address our areas of growth.  Currently, we are piloting Anchor Classrooms, a research-based and peer observation model focusing on differentiated instruction.  Science teachers are participating in CCL cycles examining their best practices.  

Our next steps include:

A. Aligning the Curriculum with Standards and Mapping Content Area Learning to Meet High Standards. Curriculum teams will spend their efforts back mapping rigorous curriculum aligned with Advanced Placement level coursework from grade 9-12.  Content, skills, scope and sequence, and assessment will be developed within each curriculum team.

B.  Building a Comprehensive Professional Development Plan based on School Assessment Data. Improving student learning and teachers teaching to meet the needs of our inclusive program will be the focus for a three-year strategic plan. Leadership Team will develop a three-year professional development plan utilizing SQR, student data, and assistance from partners such as CCE and the Tripod Project.  The focus of the plan will create more knowledge-centered classrooms while combining research with the existing best practices in the building.  

C. A Comprehensive Program Evaluation of Special Education Program: including mapping student academic needs; examining the services provided, and aligning the teaching to student and program needs. Our goal is to re-examine our special education services to better meet the needs of our diverse learners who are, in some cases, bilingual and/or with disabilities.  We are also interested in engaging in deeper conversations with the district to collaboratively figure out our next steps and solutions. We will also request from the district and to help us assess our current program and classroom methods of addressing diverse learners, including our leveling, use of co-teaching, and design of inclusion models. CCE has committed itself to help all faculties learn how to use assist technologies to utilize universal learning design to improve both instruction and assessment of students with disabilities. In addition, I am committed to help all BCLA teachers become dually certified with the support from the district and CCE. 

Question #2:

How will BCLA institutionalize Leadership Education?

Currently, BCLA stresses the Habits of Mind in all of our classrooms, asking students to be reflective in their learning and become more metacognitive.  Exhibitions and portfolios assessments are asking students to take ownership of their education and step up as leaders in the classroom.

Our next steps include:

A. Integrating Habits of Mind into Our Academic Program. The Habits of Mind will be more thoroughly embedded in each content area classroom.  As part of our new academic, civic, and social expectations, these habits will become more transparent in each lesson and more evident within student learning.

B. Developing and Implementing Senior Capstone Project: In spite of being a Leadership school, we have yet to deeply explore leadership within the curriculum.  Next year, we are implementing a new senior capstone project where each senior will investigate a research question on social justice, incorporate community service to collect data, and defend it to a panel of outside community members. Students will now be living up to our school’s mission and will become future leaders in their communities.

Question #3:

How will BCLA streamline decision-making and improve communication and collaboration among all constituents?

Our main goal in the upcoming year will be to build trust among all faculty members as we collectively work to improve teaching and learning. Job descriptions, improved clarity of roles, and transparency of decision-making have improved since the initial formation of BCLA. However, with increased committees and decision-making bodies in the building, our communication is becoming muddied. Now it is time to streamline our communication and make decision-making more transparent for all involved including our students.

Our next steps will include:

A. Building on our November Leadership Team retreat on change processes, our next staff retreat is planned for May.  This retreat will focus upon bringing more clarity around the “who, what, where, when, and why” of decision making and communicating results. 

B. The staff handbook, new teacher support, and processes for student government will be explored through professional development and constant re-visitation and reflection. We will be developing a new teacher handbook for those faculty members who join our collaborative culture.

C. Professional development, during the next year, will focus on building relationships and improving school culture towards an environment of higher student achievement with the help of CCE and Tripod Project.

Conclusion:

In summary, BCLA has taken the SQR process seriously and has outlined a strategic plan for building on our strengths and addressing our school’s challenges. We have embraced change, with all its bumps, and have taken the first step towards building a collaborative learning culture. Now, we are ready to embark on our new phase of development which is to address the diverse learning needs of our student population through more comprehensive and targeted instruction and assessment so that we see all our students able to meet high standards. Our over arching goal is to see all our students “future leaders” succeed in college, and able to meet the challenges of lifelong learning. 

Chapter 5: Accountability Rubrics

In this chapter, the accountability rubrics used by the school Portfolio Development Team and the School Quality Review team are outlined.  The school uses the rubrics in its Self-Study and in developing its portfolio.  The SQR team uses the rubrics in assessing the school’s performance.  Six focus areas make up the rubrics:

1) Vision and Mission
2) Curriculum, Instruction, and Assessment
3) Professional Development and Improvement
4) Family and Community Engagement
5) Student Support
6) Leadership and Governance
Within each focus area sample guiding questions and evidence are provided.  Schools are encouraged to determine further questions and evidence.  All questions and evidence should be relevant to the focus area.  In the Curriculum, Instruction, and Assessment focus area, data on student engagement and performance over time is required evidence, including on whole school averages and disaggregated by student populations.   

It should be noted that the accountability rubrics are not intended to narrow the Self-Study process or School Quality Review team’s examination of the school.  Rather, they are to be used as one tool for looking at the school holistically and assessing its progress.  SQR teams may arrive at a finding that is not directly related to the rubrics and that is still important to highlight. 

Scoring
Each rubric represents a continuum of development from 1 (area of concern) to 4 (sustainable) in indicators related to the focus area.  The scoring guidelines are listed below.  Subtotal scoring occurs at the end of each indicator and each focus area, and the final score for the SQR report is added together from each of these subtotals.  Totals show comparative strengths and weaknesses.  The scores are meant to be part of the SQR report and should be looked at in this context.  Thinking about the scores can help to guide the writing of the SQR report.  
Questions to consider in analysis of rubric scores: 
1) What are the school’s strengths?

2) What indicators show scores of 1 or 2 and why?

3)  Where there are scores of 3 how can the school take steps to reach the level of 

      sustainability?
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Focus Area #1: Vision and Mission
Sample Guiding Questions:

· What is your school’s vision and mission?  How does the school community seek to achieve the vision and mission? 

· How do you involve the entire school community in understanding and participating in the ongoing review of the vision and mission?

Sample Evidence: 

· Vision and mission statements, strategic plans, annual reports

· Documentation of student population demographic data over a three year period (including age, gender, race/ethnicity, and breakdown of special populations, such as race/ethnicity, special education, and English Language Learners) showing that the vision and mission addresses the needs and strengths of the community.  

·  Excerpts from school publications, for example a student handbook
· Materials developed for the recruitment and orientation of students and families

· Media coverage of the school, for example newspaper articles and videotapes of local TV news stories

· Photographs of the school and school community that reflect the vision/mission of the school
Focus Area #1: Vision and Mission


	Vision and Mission
	1
	2
	3
	4

	The school has a well articulated vision and mission that communicates who is served, the programs offered, and the outcomes expected.  
	
	
	
	

	Students, families, and staff, and community partners are able to articulate and provide evidence of the vision and mission in the school.
	
	
	
	

	The vision/mission consistently guide school practices, as evidenced by decision-making, policy development, instructional practices, strategic planning, and the allocation of the budget.
	
	
	
	

	Staff, students, and other stakeholders revisit the vision/mission regularly to ensure its continued relevance.
	
	
	
	

	The school culture positively reflects the vision/mission, including in relationships among staff and relationships with students.  
	
	
	
	

	The vision and mission are visible in the school in the physical environment, the culture of the community, and the organizational structures of the school.
	
	
	
	

	The vision/mission is reflected in all school documents, such as handbooks, curriculum guides, websites, and orientation materials.  
	
	
	
	

	Subtotal = _____ out of 28 possible points
	
	
	
	


Comments: 

Focus Area # 2: Curriculum, Instruction, and Assessment

Sample Guiding Questions:

· How does the school provide effective instruction that promotes high quality student learning, understanding, and skill development in all classrooms and across all subject areas?

· How does the school address the development of curriculum that is relevant and focused on opportunities for linking learning in school and in the larger community?    

· How does the school maintain an assessment system that gathers multiple kinds of data and that uses data to inform teaching and learning?

· How does the school ensure equitable and rigorous learning for all students? 

· How does the school use data to create action steps to reduce achievement gaps?

Required Evidence: 

· Student engagement and performance data, including for whole school averages and disaggregated student populations 
Sample Evidence:

· School documents such as handbooks, letters, guides for curriculum, instruction and assessment that provide statistical data and information on policies and practices for the school as a whole and for specific grade levels

· Curriculum maps, sample units and lesson plans using principles of backward design

· Examples of accommodations, differentiated instruction, and inclusion pedagogy
· Sample school, classroom, student schedules

· Examples of data studies that demonstrate how the school uses data to inform teaching and learning and to adjust instructional practice

· Samples of student work and student self-assessment, for example portfolios and project-based assessments 

· Examples of teachers’ reflective practice – planning notes, classroom and student observations, journals, peer conversations and interviews, and video clips of classroom instruction


	Curriculum, Instruction, and Assessment
	1
	2
	3
	4

	Academically Challenging & Relevant Curriculum
	
	
	
	

	The school holds high academic expectations for students, these expectations are communicated to students, and student outcomes are used to guide curriculum planning. 
	
	
	
	

	Curriculum standards are developed from multiple sources, including the school, district, state, federal and other frameworks.
	
	
	
	

	The curriculum is connected to the experiences of students and their communities.    
	
	
	
	

	Students have opportunities for learning outside of school, such as internships, service learning experiences, and community projects, that link back to the academic learning of their classroom.
	
	
	
	

	The curriculum for each subject and grade level is documented, archived and accessible to all staff, families, students, governance bodies and the larger community.
	
	
	
	

	Literacy, Math, and Core Curriculum Connections
	
	
	
	

	The school has adopted a consistent, school-wide approach to literacy that is evident across subject areas and demonstrated in classrooms throughout the school.
	
	
	
	

	The school has adopted a consistent, school-wide approach to math that is evident across subject areas and demonstrated in classrooms throughout the school.
	
	
	
	

	The curriculum reflects connections across the content areas that demonstrate interdisciplinary learning.  
	
	
	
	

	Structures to Support Teaching and Learning
	
	
	
	

	Structures exist that create ongoing opportunities for faculty collaboration and communication.  
	
	
	
	

	Effective teaching is evident across the school.  Activities, materials, tools, and services are age, developmentally and culturally appropriate in accordance with high standards set by the curriculum. 
	
	
	
	


	Instructional Practices
	
	
	
	

	Educators build on students’ prior knowledge to help them learn new skills and elicit input from students to design and reflect on their class work.  
	
	
	
	

	Instructional practices are designed to meet a range of learners and are differentiated to meet the various needs and strengths of learners through different kinds of support and individualized instruction.
	
	
	
	

	Integration of Technology in Instructional Practice
	
	
	
	

	The school provides students with sufficient access to technology.   
	
	
	
	

	Students regularly use computers and other electronic technologies to access and categorize information, to design inquiries and research projects and to present and communicate their work.
	
	
	
	

	Assistive technologies are provided for students as needed.
	
	
	
	

	Assessment of learning and improvement of instructional practice
	
	
	
	

	The school has developed a system of assessment for learning of individuals and groups of students that provides ongoing documentation of student progress across multiple measures.
	
	
	
	

	The school has established multiple and regular forums for looking at student work to improve understanding of teaching and learning.
	
	
	
	

	Student involvement in self-assessment and collaborative assessment is ongoing and supportive of motivation, responsibility, and new learning.
	
	
	
	

	Student performances of understanding, including portfolios and exhibitions, are part of the ongoing assessment of learning and as culminating presentations/exhibitions of study.
	
	
	
	

	The school has established a process to collect and analyze achievement data from district, state, and other measures.
	
	
	
	

	Achievement & Outcomes
	
	
	
	

	The school uses data from classroom-based assessment and other achievement measures to develop and implement a plan for ongoing improvement of student achievement.
	
	
	
	


	Documentation of student learning is shared with students, families, faculty, and in broader community settings as appropriate to create a recursive system of goal setting, review of progress, adjustment of instruction and celebration of learning.
	
	
	
	

	Student outcomes show ongoing improvement for all students as related to the school’s standards and the district’s performance indicators.
	
	
	
	

	The school has shown progress over time in student engagement data, such as promotion/retention, attendance, discipline including suspensions and expulsions, attrition, and mobility rates, for whole school averages and disaggregated student populations, 
	
	
	
	

	The school has shown progress over time in student performance data, such as performance-based assessments, course completion, college going rates, graduation rates, and standardized test performance.  
	
	
	
	

	Equitable Access and Opportunity
	
	
	
	

	All students across race, ethnicity, class, gender, language and other groups have equal access to high quality learning opportunities.
	
	
	
	

	The school uses its system of assessment to examine student achievement across race, ethnicity, class, gender, language and other groups.
	
	
	
	

	The school develops and implements rigorous plans to address inequitable patterns of achievement and reviews the results of such plans to maintain attention to and further address inequities of opportunity and achievement gaps.
	
	
	
	

	Subtotal = _______ out of 112 possible points


	
	
	
	


Comments: 

Focus Area #3: Professional Development and Improvement
Sample Guiding Questions:

· How is the school’s professional development plan created and how does it reflect the school’s vision and mission? 

· How is the performance of teachers and administrators supported and assessed in your school? What kinds of feedback do they receive?

· How are new teachers oriented and supported?

Sample Evidence:

· Professional development plan
· Highlights from the professional development budget
· Documents from professional development work, for example agendas and reflections  

· Names of and other information about teacher leaders, consultants, or school networks that provide professional development
· Sample staff portfolios, journals, or other documentation

· Documentation of practices to support new and experienced teachers, such as mentoring, peer‑observation, and study groups


	Professional Development and Improvement
	1
	2
	3
	4

	The school has clear and cogent job descriptions for each staff position that state all the qualifications necessary for each position. 
	
	
	
	

	The school has a clear, public hiring process that members of the school community know and understand.  The school reviews the election-to-work agreement with all candidates.  
	
	
	
	

	Staff Support and Retention
	
	
	
	

	The school has a thorough orientation for all new staff to the school.  New staff are paired with mentors for additional support and meet regularly.  
	
	
	
	

	The school has clear, formal structures in place for supporting every staff member’s individual professional development.
	
	
	
	

	The school has established a stable and consistent staff, and has developed effective strategies to retain staff.
	
	
	
	

	Professional Collaborative Culture
	
	
	
	

	School staff meet regularly in various groupings to look at student work and share practice. A culture of collaboration, shared practice, and reflection is evident. Examples of meeting structures include team and faculty meetings, leadership teams, and staff retreats.
	
	
	
	

	Evaluation of Staff
	
	
	
	

	The school has a formal, consistent, and publicly known process for supervising and evaluating staff performance. Feedback is appropriate, useful, and timely for improving practice.
	
	
	
	

	School-Wide Professional Development Plan
	
	
	
	

	The school’s professional development plan addresses and supports priorities for curriculum, instruction, and assessment.
	
	
	
	

	Subtotal = ______ out of 32 possible points
	
	
	
	


Comments: 

Focus Area #4: Family and Community Engagement

Sample Guiding Questions:

· What strategies do you employ to reach out to family and community members and engage them in ongoing efforts to improve student outcomes?

· What kind of community partnerships do you have?

· How does the school staff encourage two-way communication with family and community members?

Sample Evidence:

· Informational documents created by the school for its community, for example newsletters, including documents in students’ home languages
· Documentation of family conferences, student work presentations, family workshops, phone calls, and home visits
· Documentation of community partnerships
· Student work describing community interactions, for example service learning projects, and reflecting family’s cultures and experiences
· Documentation of opportunities for families to play varied roles in the life of the school, including school‑community meetings, family council, forums, whole school curriculum planning, and classroom events 

· Testimonies of family members describing the role they have played in the school

· Materials developed for the recruitment and orientation of students and families


	Family and Community Engagement
	1
	2
	3
	4

	Engaging Families and Community
	
	
	
	

	The school has opportunities, including groups, teams, and events, for families and community members to serve in significant roles towards fulfilling the school’s vision/mission. 
	
	
	
	

	Families and community members are involved in school-wide decision-making, including in the areas of budget, governance, and principal evaluation.
	
	
	
	

	The school provides consistent opportunities for families to connect to what their children are learning, for example family conferences, student presentations, and family workshops.  
	
	
	
	

	Student Intake
	
	
	
	

	The school has a well organized student recruitment and intake process that is communicated to students and families.  
	
	
	
	

	The school implements orientation practices, including printed materials, to ensure that all prospective and current students and families understand the school’s vision/mission and programs offered.
	
	
	
	

	Communication
	
	
	
	

	The school prioritizes two-way communication with its family and community members.  Structures exist that provide family and community members with opportunities for dialogue and information about student achievement, school initiatives, and community interests and concerns.
	
	
	
	

	Families know who to talk to when a question arises, and questions from families receive a timely response.  
	
	
	
	


	Community Partnerships
	
	
	
	

	The school has established substantial reciprocal partnerships.  All partnerships, such as those with colleges, universities, community-based organizations, support the achievement of the vision/mission of the school.
	
	
	
	

	The school serves the community and welcomes family and community members to the school during and after school hours, for example for workshops and activities.   
	
	
	
	

	Subtotal = _____ out of 36 possible points
	
	
	
	


Comments: 

Focus Area #5: Student Support
Sample Guiding Questions:

· How does your school reach out to, include, and provide academic support to students who learn differently and/or experience difficulties in academic and social aspects of learning? 

· How does the school provide classroom differentiation and interventions, special education referral and services to students who have an Individualized Education Plan and identification of and services to English Language Learners? 

· How does the school assess individual student progress, create learning plans, and document and communicate progress of students who need additional support?   
· How does the school support the development of student voice, provide leadership opportunities for students within the school, and connect students to opportunities in the community?
Sample Evidence:    

· Informational documents, for example flyers, created for the school for its community
· Newspaper or newsletter stories about school‑community programs

· Correspondence with community organizations and leaders

· Documents describing community partnerships/ventures  
· Documents and processes for identifying and monitoring struggling students 

· Communication processes for keeping teachers and families informed about student learning plans and progress

	Student Support
	1
	2
	3
	4

	School Culture
	
	
	
	

	The school has created many opportunities for small learning environments and personalization so that relationships are fostered among staff, students, and families.
	
	
	
	

	The school offers a safe environment for learning with clear expectations for positive behavior and interactions.  
	
	
	
	

	Supportive Services
	
	
	
	

	Student support services and staff exist within the school, including referrals for students to receive services, student support meetings, and communication with staff and student support staff.  
	
	
	
	

	Procedures exist and are routinely followed to identify students’ additional needs, including child care, housing, mental/physical health care, transportation, and counseling.
	
	
	
	

	Title I, Special Education, English Language Learners services and supports are equitably and adequately provided to all eligible students.
	
	
	
	

	Opportunities and supports for academic help and interest-based learning during and beyond the school day, for example after school programming and mentoring, are equitably provided to students.
	
	
	
	

	Enrichment activities, such as art, music, and recreation, are offered during school or after school.   
	
	
	
	


	Youth/Adult Relationships
	
	
	
	

	Students to set their own goals for progress in school.    
	
	
	
	

	Each student is formally connected with a staff member who monitors the student’s overall progress and consistently communicates with the student and family.  This staff member meets with the student to craft an intervention plan if the student’s attendance and/or performance drops.
	
	
	
	

	Students routinely have school-sponsored opportunities to build positive relationships with adults outside the school.
	
	
	
	

	Transitional Planning
	
	
	
	

	There is a well designed transition process for students graduating from the school, including for 5th-6th and 8th-9th grades, that includes exposure to a variety of educational and occupational options and opportunities for support after a student leaves the school.  
	
	
	
	

	Student Voice
	
	
	
	

	Student voice is routinely listened to in the school through structures such as a well-functioning student government or student council.   
	
	
	
	

	For middle and high schools, students are active members of the school’s governing board.  
	
	
	
	

	There are opportunities for students to take on leadership roles in the school and in the community.  
	
	
	
	

	Subtotal = ____ out of 56 possible points
	
	
	
	


Comments: 

Focus Area #6: Leadership and Governance
Sample Guiding Questions:

· How does your governance structure promote effective and shared leadership, decision-making, and communication?  

· How does leadership, including administrators and teacher leaders, ensure effective communication within the whole school community?

· How do the leadership and governance bodies use data systematically to inform school improvement?

· How does the school organize systems and policies that support a well organized learning community? 

Sample Evidence:

· Governance documents that describe the vision/mission, participants, roles, goals, and decision-making processes, including committee roles, staff handbooks, and student codes of conduct

· Election-to-work agreements 

· Job descriptions for administration, teachers, and staff

· Governing board documents, including by laws, member lists, and meeting minutes

· Documentation of and communication about leadership team meetings in the school, including instructional leadership teams, faculty teams, and student government

· Budget summary, staffing charts, lists of additional revenue and other materials that provide evidence of effective use of the budget and staffing areas of autonomy
· Reflective writings from administrators, teacher leaders, and governing board to staff, students, and families

· Organizational chart


	Leadership and Governance
	1
	2
	3
	4

	The school leadership, including administrators and teacher leaders, understands and uses the Pilot School principles and practices and areas of autonomy in budget, staffing, curriculum and assessment, governance, and schedule to forward the vision/mission of the school.  
	
	
	
	

	The school’s leadership keeps and models the vision/mission for the whole school community, and keeps teaching and learning at the center of the school’s agenda.
	
	
	
	

	The school leadership models well the use of data to inform curriculum, instruction, and assessment to assess school-wide needs and ongoing planning for improvement.
	
	
	
	

	The school leadership communicates effectively with the whole school.  A variety of forums are used to communicate such as faculty meetings, community meetings, the Web, and newsletters.
	
	
	
	

	The school leadership establishes strong relationships with students, staff, families, and the community.  
	
	
	
	

	The school leadership demonstrates strong and consistent management and organizational skills.  School-wide systems and policies are clearly documented and available to the community.  
	
	
	
	

	The school’s leadership encourages and develops the leadership of others. Staff participate in a variety of key decision-making forums such as the instructional leadership team, committees, and school initiatives.
	
	
	
	


	Governance Structures
	
	
	
	

	The school has a clearly defined governance structure, including a governing board, administrative leadership team, instructional leadership team, faculty senate, family council, and student government.
	
	
	
	

	The governance bodies provide evidence of effective, collaborative decision making that strengthens the school community.
	
	
	
	

	The governance structures are fully representative of roles in the school community.  
	
	
	
	

	Governing Board
	
	
	
	

	The school has a governing board that meets regularly, at least every two months.     
	
	
	
	

	The governing board has written by-laws that are up-to-date.   
	
	
	
	

	The governing board keeps the vision and mission at the center of the school’s decisions.   
	
	
	
	

	The governing board selects, supervises, and evaluates the principal, using a publicly known process, with final approval by the superintendent in all cases.  Feedback to the principal is useful and timely. 
	
	
	
	

	The governing board approves the budget and election-to-work agreement yearly.  
	
	
	
	

	Communication
	
	
	
	

	Students, staff, and family members, not on the respective governance bodies, know how to bring issues to the governance bodies and are comfortable doing so.
	
	
	
	

	The respective governance bodies communicate effectively with the school community.  Documentation, for example, schedules of meetings, agendas and minutes, of all meetings is posted publicly and in a timely fashion.  
	
	
	
	

	Election-to-work Agreements
	
	
	
	

	The school has a collaborative process between administrators and teachers to update the election-to-work agreement.  The process is transparent to all staff.  
	
	
	
	

	The school’s election-to-work agreement has all of the necessary requirements as outlined in the contract language.  
	
	
	
	

	Subtotal = _______ out of  76 possible points




Comments: 

Subtotals:

_____Focus Area #1: Vision and Mission

_____Focus Area #2: Curriculum, Instruction, and Assessment

_____Focus Area #3: Professional Development and Improvement

_____Focus Area #4: Family and Community Engagement

_____Focus Area #5: Student Support

_____Focus Area #6: Leadership and Governance

Total for School Quality Review:

____

Comments: 
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( Web guide: http://www.cce.org/pilotguides/


* For more information about Horace Mann charter schools, see the Massachusetts Department of Education Office of Charter Schools: ������� HYPERLINK "http://www.doe.mass.edu/charter/" ��http://www.doe.mass.edu/charter/�.  


* For more information, see “The Pilot Schools Network: Vision, Mission, Principles and Practices.”


* The Boston Public Schools/Boston Teachers Union Joint Steering Committee consists of six members of the BPS and six members of the BTU, and includes the BTU president and the BPS superintendent.  The committee and the superintendent oversee the Pilot School accountability system.


�This code of conduct is adapted from the Rhode Island Department of Education SALT School Visit Handbook, 1st Edition, developed and copyrighted by RIDE & Catalpa Ltd., and used initially in the Illinois Quality Review. 


� Parker Palmer. (1998) The Courage to Teach:  120.    (“Having seen the possibility of a subject-centered classroom, I now listen anew to students’ stories about their great teachers in which a “passion for the subject” is a trait so often named. Passion for the subject propels the subject, not the teacher, into the center of the learning circle—and when a great thing is in their midst, students have direct access to the energy of learning and of life.”)
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